TEACHING STUDENT MOTIVATION DOMAIN

FRAMEWORK benefit of the academic content or task. When instructors use a variety
of researched motivation techniques, student involvement and
commitment to learning increases.

r.é EFFECTIVENESS Student Motivation is sparked by the perceived value or

Choose from these evidence-based teaching practices
to motivate students, especially when content is difficult.

Instructional Motivation Techniques

Use content and connections that align with your current group of students' backgrounds, interests, and reasons for taking the course s
Share your enthusiasm, professional research interests, and experiences with the content

Promote growth mindset and students' resilience by shifting attention to problem solving, appropriately scaled challenges, and working through failure $s&
Support students when working in groups

Provide opportunities for students to teach and learn from their peers

Teach from everywhere in the room, not just from behind the podium

Instructional Language

Use_positive language when discussing challenging topics

If students struggle, remind them they don't know it yet to reinforce that you believe they will eventually reach their goal
When giving feedback, use language that honors attempts, promotes growth, and provides hope to students
Use varied names and socio-cultural contexts in stories, test questions and assignments #a&

Instructional Design for Motivation

Provide opportunities for students to engage in a_variety of learning modalities: group learning, peer learning, individual learning, learning with technology, etc.
Challenge students with deep learning (case studies, community engaged learning, collaborative projects, etc.)
Acknowledge student effort; allow room in your grading for risk-taking and error

Gauge the rigor of your instruction. Is it at a level that will provide the correct learning edge for students?

Make content relevant to all students’ lives; clearly link concepts/lessons to industry, a broader purpose, future classes/activities, or a transferable skill

Student Engagement

Encourage behavioral, emotional, and cognitive engagement in your course
Engage students’ emotions to see their potential to make the world a better place

o 0
®&® This icon indicates inclusive teaching practices that are fundamental to being an inclusive instructor.

See TILT's Recommended Process for Annual Review of Teaching to learn more about how to utilize this resource. @ T ARNING AN TEACHING
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https://www.insidehighered.com/digital-learning/blogs/online-trending-now/know-your-students
https://www.natcom.org/communication-currents/instructors-corner-3-teaching-enthusiasm-engaging-students-sparking-curiosity#:~:text=An%20enthusiastic%20teacher%20often%20spices,jumpstarts%20their%20motivation%20to%20learn.
https://tilt.colostate.edu/help-your-students-develop-a-growth-mindset/
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Facad.org%2Fresource%2Fbuilding-resilience-in-students-and-their-institutions%2F&data=05%7C01%7CKristi.Ouimet%40colostate.edu%7C28c15952c8b9495ee5ec08db6e8fc287%7Cafb58802ff7a4bb1ab21367ff2ecfc8b%7C0%7C0%7C638225335944421387%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=0wGobA1x8ZL%2BiLbRJf3s0Coj6ePErSeBNUgrVvZ%2Fybc%3D&reserved=0
https://www.facultyfocus.com/articles/effective-teaching-strategies/10-recommendations-improving-group-work/
https://mazur.harvard.edu/research-areas/peer-instruction
https://instructionalmoves.gse.harvard.edu/circulating-room-elicit-participation
https://collegetransitioncollaborative.org/establishing-expectations/
https://fs.blog/carol-dweck-mindset/
https://collegetransitioncollaborative.org/resources/helping-students-hear-what-you-mean/
https://community.macmillanlearning.com/t5/psychology-blog/tips-for-diversifying-images-in-presentations-and-names-in-exam/ba-p/4748
https://www.chronicle.com/interactives/advice-teaching
https://www.simplypsychology.org/self-efficacy.html
https://kpcrossacademy.org/techniques/case-studies/
https://tilt.colostate.edu/oura/community-engaged-learning/
https://collegetransitioncollaborative.org/policy-review/
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fcrlt.umich.edu%2Fblog%2Freframing-rigor-promote-equity-teaching-and-learning&data=05%7C01%7CKristi.Ouimet%40colostate.edu%7C28c15952c8b9495ee5ec08db6e8fc287%7Cafb58802ff7a4bb1ab21367ff2ecfc8b%7C0%7C0%7C638225335944421387%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=YF%2Ffs15zcLB18VroN0q1IMGSAAEgKmiOWHOTv5aiaps%3D&reserved=0
https://www.edutopia.org/neuroscience-brain-based-learning-relevance-improves-engagement
https://collegetransitioncollaborative.org/relevance-purpose/
https://www.insidehighered.com/advice/2018/01/30/helping-students-identify-connections-their-college-education-opinion
https://www.facultyfocus.com/articles/online-education/online-student-engagement/student-engagement-strategies-how-to-encourage-behavioral-emotional-and-cognitive-engagement-in-your-course/
https://www.chronicle.com/interactives/advice-teaching
https://tilt.colostate.edu/prodev/teaching-effectiveness/tef/dev-eval/
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Use this rubric to reflect on your current instructional practices, set a teaching goal, and monitor growth. TILT recommends revisiting this throughout the year to continue to
reflect and adjust as you work towards your goal. TILT does not recommend using this as an observation tool or for direct evaluation. See TILT's Recommended Process for
Annual Review of Teaching to learn more about how to utilize this resource.

STUDENT MOTIVATION DOMAIN

Student Motivation is sparked by the perceived value or benefit of the academic content or task. When instructors use a variety of researched motivation
techniques, student involvement and commitment to learning increases.

Evidence Advanced Proficient Developing Emerging
Instructional Motivation The instructor connects content The instructor connects content The instructor connects content The instructor connects content
Techniques with all current students’ with most current students’ with many current students’ with some current students’

e Use of motivation techniques

backgrounds and interests,
teaches about and promotes
growth mindset, and provides
direct support and other
motivators for students
throughout the semester.

backgrounds or interests,
promotes growth mindset and
provides support and other
motivators for students most of
the time.

backgrounds or interests,
remains positive and provides
some support and other
motivators for students when
engaging in difficult tasks.

backgrounds or interests and
attempts to remain positive.

Instructional Language

e Frequency and quality of
motivational/inclusive
language used during class

The instructor consistently uses
language that includes all
students, encourages students,
honors effort, and demonstrates
belief in student abilities.

The instructor often uses
language that includes all
students, encourages students,
honors effort, and demonstrates
belief in student abilities.

The instructor occasionally uses
language that encourages
students or demonstrates belief
in student abilities. The language
might not feel inclusive to all
students.

Instructor occasionally uses
standard phrases to encourage
students (e.g., “good job,” "you
can do it,” "if you read (study, pay
attention...), you'll do better on
the test”) or does not encourage

students.

Instructional Design for

Motivation

e Variety of learning modalities

e Modeling of classroom
engagement

e Connections within the course,
curriculum, and beyond

Instructional design is intentional
and includes a variety of learning
modalities, activities, and
connections to engage students
with content. Instructor
frequently models how students
can best engage with content
and each other.

Instructional design includes
some variety of learning
modalities, activities, and
connections to engage students
with content. Instructor
sometimes models how students
can best engage with content
and each other.

Instructional design includes little
variety of learning modalities,
activities, or connections to
engage students with content.
Instructor occasionally models
how students can best engage
with content and each other.

Instruction includes minimal to
no variety of learning modalities
or activities, or connections to
engage students with content.
Instructor does not model how
students can engage with
content and each other.

Student Engagement

e Frequency and level of student
participation

Most students remain engaged
in classroom activity
(independently and
collaboratively) and demonstrate
active pursuit of content
knowledge.

Many students remain engaged
in classroom activity
(independently and
collaboratively) and demonstrate
interest in content.

Some students are actively
engaged in classroom activities
either independently or
collaboratively; some students
appear to not be engaged.

Few students appear to remain
engaged in classroom activity or
the level of student engagement
is unknown.
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https://tilt.colostate.edu/prodev/teaching-effectiveness/tef/dev-eval/
https://tilt.colostate.edu/prodev/teaching-effectiveness/tef/dev-eval/
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